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ABSTRACT

There have always been challenges confronting both teachers and students in the
process of sharing knowledge and skills. The purpose of the article is to analyze
the situation that has become even more demanding due to the changes connected
with the implementation of distance learning.

Theoretical and methodological base of the research consists of an approach
connected with the use of such methods as analysis, generalization and
interpretation of the psychological theory of motivation and the concept of
amotivation and its consequences; observation of the current educational situation
with regard to its active participants.

Results focus on modern realia, when the educational conditions have been greatly
changed in connection with the pandemic situation, it is possible to notice decrease
of motivation among the students. Students tend to miss classes as they believe
that teaching can be ineffective, prefer not to answer during the lesson, take time in
handing in their homework, fellow students influence their choice of being less
diligent. Technical problems or inability to participate in an active way in the
process of the lesson can really worsen the situation with the desire to get proper
knowledge.

Conclusion. That is why teaching big group of students and individual approach
when conducting online lessons can be so challenging to teachers. It can lead to
burning out while working and teacher wellbeing is also at risk, its great
importance has been once again proven and highlighted.
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INTRODUCTION

Motivation has been in the center of
attention for teachers for many years as it
lies in the background of the teaching
process. Teaching is a complex and dynamic
activity and we can achieve the best results
through motivation. A desire to learn is one
of the most important elements of teaching
and students make a very important step in
gaining knowledge with the help of
motivation.

Sometimes their desire and interest to learn
may disappear that leads to appearing
obstacles in the way of the effective learning
of foreign languages. Pintrich (2003) in his
work asked a very important question,”
What motivates students to achieve in the
world of academia?”

Although motivation has been of so great
importance, it is known that a great number
of university students tend to lack the desire
to advance academically (Snyder, &
Hoffman, 2002). That is why it is essential to
study thoroughly academic amotivation and
why it is so common among the students
nowadays.

Amotivation can be defined as a state when
people cannot feel the connection between
their behavior and its further outcome.
(Deci, & Ryan, 1985), 2002). An amotivation
state can be related to a state of helplessness
while learning. (Abramson, Seligman, &
Teasdale, 1978).

Amotivation is also connected with
boredom and poor concentration during the
lesson, inadequate psychological adaptation
to university, getting more stress while
studying (Baker, 2004). By means of Self-
Determination Theory (SDT) (Deci & Ryan,
1985, 2002) the desire to learn among
students can be described as behavior
through  intrinsic  (connected  with
enjoyment and  interest), extrinsic

motivation (instrumental motives) and

amotivation (lack of motivation).

Intrinsic motivation comes with the wish to
learn due to a particular interest in personal
fulfillment, enjoyment and achieving a
thorough knowledge of a subject.

Students possessing intrinsic motivation can
eagerly participate in an activity thanks to a
personal interest and inner pleasure
(Csikszentmihalyi, & Nakamura, 2005).
Extrinsic motivation lies in the desire to
perform and achieve a definite result.
Students having extrinsic motivation tend to
do a task as a means of achieving a goal, not
as a goal in itself (Ormrod, 20m).

Thus, intrinsic behavior demonstrates better
self-determination as it happens through
free will and enjoyment, while extrinsic
motivation can be described as fulfilling an
activity for a reward. An extrinsically
motivated student usually wants to get
better marks, money or recognition that
particular activities and achievement can
bring.

It is important to note that extrinsic
motivation is not always a bad thing.
University students can very often become
motivated by both intrinsic and extrinsic
motivational factors. (Cameron, & Pierce,
1994; Covington, 2000).

In general, self-determination is connected
with different results, such as cognitive
flexibility, conceptual understanding, and
active information processing (Grolnick, &
Ryan, 1987), better academic performance
and self-esteem (Deci, & Vallerand, 1991).

Besides, less self-determined forms of
extrinsic ~motivation can appear in
connection with negative consequences,
such as depression, narcissism, negative
effects and physical symptoms. Amotivated
students can neither foresee the results of
their behavior nor the motives behind it.
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They can feel disconnected from their
actions and will have to make little or no
effort at all.

THEORETICAL FRAMEWORK

Students can lack motivation for a variety of
reasons. A great number of them can think
that they do not possess abilities to perform
a task, a belief they will not be able to
maintain an effort required by a particular
behavior or a belief they are helpless in
achieving a necessary result (Pelletier, Dion,
Tucson, & Green-Demers, 1999).

The environment plays a vital role in
amotivation for four different reasons: (1)
ability beliefs, (2) effort beliefs, (3) value
placed on the task and (4) characteristics of
the task. Ability beliefs lie in a belief or a
disbelief of a student that he can
successfully perform a task. If a person
considers that he will not manage to
complete a task efficiently, he is unlikely to
achieve success.

In order to understand why some people
have so little idea about their abilities, it is
necessary to study the theory according to
which it is expected to apply appropriate
strategies for fulfilling the tasks as a part of
self-efficacy expectancy concept. When
students assess their academic abilities on a
higher level, they are able to perform more
ambitious tasks that is known as self-
efficacy.

On the other hand, when the self-esteem is
doubtful, it is obvious to expect failure as an
outcome. It can be seen that students, who
feel detached from the process of education,
have little belief in their academic abilities.
They ascribe their low achievement to their
poor perceived capabilities (Wigfield, 1988).
Low academic self-esteem of the students
was determined as one of the main factors

Effort beliefs are connected with the idea
that students do not believe that they can
initiate or keep up the effort necessary for
performing an obligatory task, in reality
they are not sure of their abilities (Skinner
et al.,, 1990).

This is also a belief, described by Pelletier et
al. (1999) that students lack a desire and
capabilities to invest the required energy or
effort for achieving success. They can know
about academic requirements quite well.

Despite being very often aware of their
potential, they can still possess not enough
academic motivation. Both belief in their
abilities and their effort are important for
successful performance in the field of
education. Self-esteem is an essential
element as students should believe that they
have everything that is necessary for
efficient work during the lesson.

There is an opinion that quite a number of
students are not capable enough and they
think that they will not be able to maintain
the effort important for a successful
completion of their studies. Eccles, Patrick
and colleagues (1993) proved that academic
detachment came as a result of the absence
of abilities or the desire to make the
necessary effort.

Value placed on the task is also of great
importance as the consideration of values
can help to predict behavior (Landy, &
Becker, 1987). It was determined that
amotivation is connected with the absence
of value (Ryan, & Deci, 2000). When a task
is not important for a student and does not
come as an integral part of his life, it can
often lead to a lack of motivation.

If there is no personal attachment to an
activity, a student will not use his behavior
to express himself. The activities, which do

of academic motivation (Skinner, 1990). not correspond to self-expression, are
difficult to maintain (Murdock, 1999).
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Besides, academic amotivation can be
characteristic of an activity that does not
come as a means of expressing a personality
or values.

Devaluation of a necessity to get education
can lead to negative consequences that
eventually end up in the motivation deficit.
The students, who see their environment as
a means of exchanging negative information
about the value of education, are more
inclined to have motivational problems. It is
necessary to study values in order to fully
understand academic behavior (Bigelow, &
Zhou, 2001).

Characteristics of a task may contain such
elements that can lead students to the lack
of motivation. If the constituents of an
activity neither attract stimulate
students, they are more likely to disconnect.

nor

When an activity is boring, routine, difficult
or irrelevant, it can lead to the appearance
of amotivation. If the above described
characteristics predominate, the academic
task will be likely seen as unappealing and
academic disengagement will continue to
grow.

The four aspects of amotivation: ability
beliefs, effort beliefs, characteristics of the
task and value placed on the task are
described as four common cores closely
connected with each other. Amotivation has
been presented by SDT as a feeling of
alienation and helplessness (Deci & Ryan,
2002). From a conceptual point of view all
the four subtypes of amotivation should be
positively combined with undesirable
consequences and start negatively with
positive. As soon as reciprocal connection is
removed, accessible creative associations
begin to show.

For instance, a negative belief in one’s
abilities can lead to poor performance, low
academic self-esteem and greater desire to

leave university. Poor effort belief is a highly
attributed educational achievement.
However, less effort might be linked to
undesirable academic behavior: little or no
time is spent on doing homework, missed
classes or being often late. Moreover,
behavior problems can appear due to lack of
motivation connected with the task
characteristics.

It is a common fact that uninteresting
homework may create avoidance features.
Values add importance to a complicated or
demanding activity. Devaluing studies and
homework is the third feature that leads to
undesirable academic behavior. Students
very often feel isolated and disconnected as
there might be not enough social support
from university, parents or society.

Academic amotivation is a complex
phenomenon because its borders go beyond
the system of education into a broader
social context, in which students are
classified economically and socially as being
placed in within social strata. In the world of
education  academic  attitudes
performance are influenced by important
social agents in the environment and
experience of the students, in particular, by
teachers, parents or peers.

and

Self-determination is increased then a lot
because people feel free to act out of
unrestricted free choice. Teachers, parents
and peers usually support students’ sense of
freedom by optimizing their abilities to be
creative and unique. There exist a great
number of studies, proving the assumption
that students’ motivation benefits when
teachers encourage their independence
(Hamm, & Reeve, 2002).

In the current educational situation, being
greatly challenged by the necessity of
implementing distance learning, teachers
need to make all the effort in order to keep
up the motivation of their students,
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supporting them in every possible way and
seeing online education as an advantage to
promote new ways of teaching.

The purpose of the article is to analyze the
situation that has become even more
demanding due to the changes connected

with the implementation of distance
learning.

METHODOLOGY

Thus, the given study is devoted to

analyzing the lack of motivation. The
methods of analysis, generalization and
interpretation of the psychological theory of
motivation and the concept of a motivation
and its consequences were used. In the first
place, it was examined the reasons why
students may demonstrate disinterest while
learning foreign languages.

Then, the ways of improving motivation of
the students, unwilling to actively engage in
the educational process, have been
highlighted. The data were collected by
means of lesson observation for teachers
and students. Also, important issues of
teachers’ wellbeing have been analyzed,
defined and given thorough consideration.

RESULTS

Motivating university students is quite a
difficult task and a rewarding one at the
same time when teachers can engage their
students in the right way. Students can
already think on their own and are ready to
achieve great success. They can organize
ideas in a more abstract and analytical way.
They doubt commonly excepted views,
values and beliefs. Their intellectual growth
can be constantly seen and differences in
teaching styles are becoming more obvious.

Why is motivation still missing in the
classroom then and what factors should be
taken into account to motivate students to
succeed while studying? In the first place, it

is necessary to mention the role of social
support as the attitude towards learning and
the corresponding behavior are greatly
influenced by the key social agents in the
student’s environment, whether these are
teachers, parents, or friends. Their influence
can be described with a cognitive evaluation
theory (CET; Deci, & Ryan 2002).

The main principal of this theory lies in the
thought that the social environment,
encouraging autonomy, competence and
relatedness, will lead to developing inner
motivation (Deci, & Ryan, 1985; Deci, &
Ryan, 2002).

Besides, supporting autonomy can be of
immediate interest as self-determination
grows when a student feels he can perform
out of free choice. Autonomy support takes
into account the importance of structure
and guidance, emphasizing the advantages
of giving students freedom, willingness, and
responsibility for themselves.

Competence support can also be added as
an important source of motivation. The art
of efficient information delivery is essential
to pedagogy, so a student is sure to get
interested in receiving useful information,
enabling him to apply the acquired
knowledge.

A lot of university students do not have the
desire to perform academic tasks. They
often feel detached from their activities and
it can lead to the absence of motivation to
complete their tasks. They can also feel
bored in the classroom because they feel out
of place. Moreover, as these students may
possess not enough academic background
knowledge, they tend to stay behind with
every coming year.

Currently, the situation with learning can
really worsen due to the necessity to get
knowledge on a distant basis as some
students might claim that such lessons seem
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to be ineffective. They tend to find excuses
not to answer during lessons, explaining
that by having technical difficulties. Being
influenced by their fellow students, they
sometimes do not participate in online
lessons at all.

Due to the economic situation in Ukraine,
there is a tendency to having bigger groups
of students. Due to this, it is not always
technically possible to check on everyone’s
involvement, thus some students might feel
they are left behind. Young people may lack
proper equipment or opportunities to
participate in online lessons or take part
with worse results.

Besides, students belonging to less affluent
families or living in remote places with no
mobile network can feel neglected because
of the cost of digital devices, data plans, or
network connectivity. All this leads to the
broadening of the digital divide.

Students can also start lacking self-
organization as to handing in their
homework on time. A tendency to

procrastinate and do greater chunks of work
later can lead to emotional or physical
burnout. The same can also be said about
teachers, who are sometimes eager to get
too much carried away with their work to
achieve better results in every sphere of the
educational process and feel extremely tired.

Effective online teaching can often require
more time to plan and more effort to involve
than teaching similar material in class.
Conducting online lessons for a group of
students, consisting of a great number of
people, calls for strict discipline and much
energy.

Teachers influence motivation of their
students in a great way. Behavior and
teaching style, the structure of a course,
nature of the assignment and informal

interaction with students influence their
motivation to a particular extend.

While having online lessons, it is really
important to use individual approach as
much as possible, shift students from
consumers to producers of content and
make sharing as easy as possible.

We need to build activities that encourage
students to co-create and peer review, make
use of the exercises that can help them to
analyze their own ideas and learn from each
other. Being at a distance, students are not
on their own and have possibilities to have
formal and informal contacts.

On a teacher’s part it means the necessity to
encourage cooperation by means of group
assignments or by peer-teaching and peer-
assessment. Nowadays cooperation may also
help to reach a stable personal balance.

In the situation with learning through
digital the teacher’s role is
challenging. Besides teaching online, they
also have to support students to complete
assessments and tests. Students need to feel
that all their concerns have been attended
to and the process of learning has not in the
least been changed, it is performed on a
professional level and they have every
opportunity for their motivation to grow.

means,

Being confronted with so many educational
challenges, teachers might find themselves
on a verge of a burnout. They can
experience different situations that add up
to stress, lack of time, necessity to see to so
many everyday aspects in order to conduct
their classes successfully.

Nevertheless, teachers can make a number
of small changes, which will lead to other
important changes, including creating a
more positive environment for university
students. That is why it is important to
perform tasks and continue with the current
term without experiencing burnout.
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It is possible to divide the task into smaller,
more manageable parts and have regular
breaks that can help both teachers and
students to work more efficiently, improve
productivity and creativity. It is also a good
idea to plan periods of rest and relaxation
during the day. Returning to a task later,
after some break, may very often help us to
perform it much faster.

Teachers can set themselves boundaries,
stop their activities at a required hour, try
and divert their attention from pressure,
thus becoming more energetic and positive
by the time they come back to their to-do
list.

Despite all the difficulties of these times, the
pandemic has given teachers the chance to
improve their digital skills, opportunities to
think more creatively about their lesson
delivery and collaborate with colleagues.

Such a positive outlook can be a collective
social good, facilitate openness and, in its
turn, better connection among colleagues,
emotional recognition and support. It is
highly important for a teacher to keep on
being happy and healthy in order to provide
knowledge on a desired level.

We all can come together and adjust
workloads, develop new and improved ways
of working and take advantage of modern
technologies. Teachers are sure to look at
the current situation as a plus point and do
their best to implement new ways of
delivery knowledge to their students, raising
their ~motivation and giving every
opportunity to improve their skills while
learning.

DISCUSSION

In the process of delivering knowledge
active participation and interaction of both
students and teachers is of great
importance. Despite the current situation,
the educational process has not been

interrupted but at the same time has moved
onto a new level. With the help of modern
technologies, it is possible to conduct
lessons in different ways, paying as much
attention as possible to the involvement of
every student in the classroom activities. As
Carr-Chellman and Duchastel (2000)
pointed out (p. 233), ‘the essence of an
online course is the organization of learning
activities that enable the student to reach
certain learning outcomes.’

At the same time students started lacking
enthusiasm in attending lessons, performing
tasks, doing their homework. Teachers have
to do their best in making sure that the
lessons are conducted on a high level and
the students are happy to participate and
gain knowledge. ‘What we should be talking
about is effective, efficient and enjoyable
learning that is facilitated and/or enhanced
by the technologies available to the teacher,
the learner and the school’ (Kirschner, 2015,

p- 313).

The load of work on teachers can be
sometimes overwhelming, still, looking
back, they can be really proud of their
success and opportunity to move on a
higher professional level and the ability,
despite all the challenges and difficulties, to
motivate their students to participate
actively in online lessons, discuss the
necessary material, timely hand in their
homework and have a great desire to
improve knowledge, grades, social and
interpersonal skills.

CONCLUSIONS

The research has shown that a great deal of
motivation comes from good everyday
teaching practices. It also goes back to
suitability, relationship and steadiness to
motivate students. The discussed
information should be relevant to the
educational situation, thus raise awareness,
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importance of attending lessons and
achieving results.
Another great technique is positive

thinking. Students should take time to think
about the great outcome they will get in the
future. For instance, when they are stressed
about all the homework they have at the
moment, they may think about graduation
and future jobs they can get, making use of
all the knowledge they have received.

One way of positive thinking can be
identifying the reasons of stressing out and

ways the situation can be solved, when we
do this, it calms the stress we feel and gives
a greater ability to want to work.

Another good idea is to create lists of what
needs to be done and make a plan
throughout the week of how much work to
do each day. In this way both teachers and
students will be able to avoid undesirable
situations and make the process of the
knowledge exchange a pleasant, important
and unforgettable experience.
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AHOTAIIIS / ABSTRACT [in Ukrainian]:
BEJIUKE BAYXAHHS HABYATH, HE3BAJKAIOYU HA CYYACHI PEAJIIT

[Ipobnemu, wo cmosmos neped gukaadaiamu ma cmydeHmamu 8 npouyeci 06MiHy
3HAHHAMU MA 8MIHHAMU, 3a8xcdu icHysaau. Memotro cmammi € aHaniz cumyayii,
aKka cmana we OibW BUMO21UBOI0 Hepe3 3MIHU, NO08’A3aHI 13 8NPO8aAOHCEHHAM
JucmaHyitiHo20 HaA8YaHHSL.

Teopemuko-memodonoeiuHy 6a3y docaidmcenHs cknadae nidxid, noe'szaHutll i3
BUKOPUCMAHHAM MAaKux memodis, K aHani3, y3aedlbHeHHs ma iHmepnpemayis
ncuxonoeiuHoi meopii mMomuegayii ma noHamms momueayii ma ii Hacnaidkis;
cnocmepexceHHs 3d CY4acHOl O0C8IMHbOI0 cumyayielo wodo il aKkmueHux
YUACHUKIB.

Pezynbmamu opieHmMoeaHi HA Cy4acHi peanil, KOAU YMO8U HABYAHHSA 3HAYHO
3MiHUAUCS Y 38'A3Ky 3 NAHOJEMIYHOI CUMYayie; MOXCHA NOMIMUMU 3HUXCEHHS
momusayii cmydenmis. Cmydenmu, K npasusno, NpPoNyckarwmv 3aHAMmMs,
OCKiNbKU 88aXcaromb, Wo 8UKAAJAHHA Moxce Gymu HeegheKMuUBHUM, 86aNCAIOMb
3a kpawe He gidnosidamu nid 4ac 3aHAMMsA, He BUMPAYAMU 4AC HA BUKOHAHHSA
doMawHb020 3a80aHHs, THWI cmydeHmu enauearoms Ha ix eubip 6ymu meHw
cmapaHHumu. TexHiuHi npobaemu abo Hemoxcaugicms 6pamu akmuseHy y4acms y
npoueci 3aHamms OiliCHO MOXCymb nozipwumu cumyayito 3 6aicaHHIM
ompumamu HanexcHi 3HaHHA.

Bucnoeok. Hasuanusa eenukoi epynu cmydenmise ma iHdugidyanbHutl nidxio npu
nposedeHHi OHAAUH-3AHAMb MOXce 6ymu cknadHum i das suknadauyis. Lle moxuce
npusgecmu do eu2opsHHA nid uac pobomu, a ncuxogizuyHull cmaH euknadayie
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maxoxc moxce 6ymu ceplio3HUM 8unpoOyBaHHAM, 11020 8eauKe 3HaA4eHHS 6y0 we
pa3 dosedeHo ma nidkpeceHo.

K/JIKOYOBI CJIOBA: gidcymuicms momusayii, ducmaHyiliHe HABYAHHS, MOMuUeayis,
ncuxogizuyHuli cmat, cmydeHmu yHigepcumenny.
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