. EDUCATIONAL [
Educational Challenges, Vol. 27, Issue 2 ISSN: 2709-7986 Bl CHALLENGES

https://doi.org/10.34142/2709-7986.2022.27.2.07

E-LEARNING TEACHING: SUPPORTIVE ONLINE COURSE
‘ENGLISH FASTPASS’

Received: 01/05/2022 Accepted: 01/06/2022

llona KOSTIKOVA, & Svitlana MIASOIEDOVA?

" Doctor of Sciences in Education, Ph.D. in Education, Ph.D. in
Philology, Full Professor, Head of the Department of Theory and
Practice of the English Language, H.S. Skovoroda Kharkiv
National Pedagogical University, Kharkiv, Ukraine.

0< E-Mail: ilonakostikova@gmail.com

@ https://orcid.org/0000-0001-5894-4846

2Ph.D. in Philology, Associate Professor, Head of the Online Course
‘English Fastpass’, Thessaloniki, Greece.

04 E-Mail: lana.engi223@gmail.com

@ https://orcid.org/0000-0002-1754-5635

ABSTRACT

The aim of this paper is to prove the hypothesis that in order to cope with the
adversities and hardships and meet the demands of the wartime and
pandemic challenges, a complex of tools and techniques has to be applied
including new teaching strategies with the use of multimedia, mobile
applications and employing learning possibilities of social networking sites,
Google classroom tools and other instruments with online course “English
Fastpass”.

Methodology. In this research theoretical, empirical and statistical methods
are used. Theoretical methods (analysis and synthesis) serve to analyze
opportunities, advantages and disadvantages of social media as a new tool
of teaching. Empirical ones (observation, testing, pedagogical experiment)
provide conducting the experiment itself. Statistical methods (one sample t-
test) helped make statistical analysis of the pedagogical experimental data.
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Results. The complex of tools and techniques to teach English is
implemented effectively by online course “English Fastpass” aimed at
preparing students for passing English Exam. The offered extra-class
activities are definitely very successful: daily vocabulary and grammar tasks
followed by weekly online analysis; challenges (one-week of three-week
activities focused on improving general English proficiency and cultural
awareness); exam boosters focused on practicing a particular exam task
type; monthly webinars, quizzes and games. The resulting experimental data
showed the significant progress in students' performance in both linguistic
and intercultural competences, and specifically in use of English tasks. The
final assessment in all English language practical skills, including the
competence in intercultural communication, confirmed considerable
advance of the all-language competences.

Conclusion. The effectiveness of applying different unconventional extra-
class activities is proven. They are followed by weekly online analysis. The
most helpful of them for learning process are exam boosters, monthly
webinars, quizzes and games. Using the visualisation techniques, influencing
students' emotions and feelings, the abovementioned online course “English
Fastpass” facilitates efficient acquisition and better memorizing along with
the ability to use the knowledge in the appropriate tasks, which in the long
run will help successful intercultural communication. Judging by the
comments made by the students they would find such methods of teaching

CHALLENGES

extremely encouraging and stimulating.

KEYWORDS: Extra-Class Activity, Google Classroom, M-Learning, Multimedia, Social

Networking Site.

INTRODUCTION

Problems and challenges the national
educational system is facing now started
long before the pandemic and were
drastically aggravated by the Russian-
Ukrainian war, on February 24, 2022, when
many educational establishments were
damaged or even destroyed, and millions
of students and educators had to change
their place of living and, consequently, the
place and mode of studying.

This war, this tragedy has changed
everything. After the first shock from the
Russian troop attacks, air bombing and
shelling, the higher education in Ukraine
has stopped, so-called ‘holidays’ were
announced. From April 1, 2022, teaching
and learning at Ukrainian universities
started again. Of course, it was e-learning
or online learning.

The Russian-Ukrainian war in 2022 is not
even an educational disaster, it is planned
murders and destructions by Russian

troops. This is human (students and
teachers) deaths, the destruction of
university buildings, faculties,
departments.

The tragical situation revealed the

inconsistencies of traditional educational
patterns and the necessity of creating
teaching approaches based on the new
frameworks.

In addition to conventional criteria of
educational quality such as professional
academic staff, effective curriculum,
appropriate resources, capable leaders
and supportive community, one of the key
features of education of nowadays is
adaptivity to learners’ needs and
universality.
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More specifically, first and foremost
students need to get access to the
education in conditions often being far
from ideal. Millions of students are either
hiding in shelters and basements or have
been forced to flee their homes to safer
places — with safety being the key point
rather than other factors.

Thus, the only way for many to continue
their studies is online learning, however, in
some cases it might be hindered by poor
Internet connection, limited feedback,
inappropriate instructional methods, or
even lack of motivation from students’
side.

Thus, the aim of this paper is to prove the
hypothesis that in order to cope with these
adversities and hardships and meet the
demands of the new social circumstances,
a complex of tools and techniques has to
be applied including new teaching
strategies with the use of multimedia,
mobile applications and employing
learning possibilities of social networking
sites, Google classroom tools and other
instruments  provided by modern
technologies with online course “English
Fastpass”.

To realize the set aim, we are to fulfill the
following objectives:

- to explain the strategies of teaching
English implemented by online course
“English Fastpass”;

—to illustrate the implementation of social
media as an effective tool for teaching
English speaking;

- to present the results of the
experimental research aimed at
investigating students' progress in tests
due to online course “English Fastpass”.

METHODOLOGY

In this research theoretical, empirical and
statistical methods are used. Theoretical
methods (analysis and synthesis) serve to

analyze opportunities, advantages and
disadvantages of social media as a new
tool to teach English speaking as well as
their application features and to prepare
upper-intermediate students to pass the
exam.

Empirical ones (observation, testing,
pedagogical experiment) provide
conducting the experiment itself, detailed
and achievement tests in order to collect
data for examining the efficiency of use
systematic social media to teach English
speaking with upper-intermediate
learners.

Statistical methods (one sample t-test)
helped make statistical analysis of the
pedagogical experimental data; the
experiment was conducted during one
academic year in four groups of online
learners. For one year, during the
preparation period before passing the
English language exam the advance of the
students who were taught with
supporting social media speaking
activities, students' progress was carefully
observed and measured.

RESULTS

IT innovations and the popularity of the
Internet (Culp, Honey, Mandinach, 2005)
had a profound effect on the forms and
methods of instruction in the ESL
classroom (Specht, 2022) long before the
pandemic by enabling educators and
students to overcome barriers of distance
and enhance the content of instructional
materials as well as to encourage
cooperative learning and to stimulate
increased teacher - student interaction
(Jackson, 2021).

The resent papers describe online
teaching and learning issues, namely, the
teacher’s role in online learning (Popa et
al., 2020; Schleicher, 2020), its perspectives
(Kalita, 2020; Traxler, 2018), online as a
means of life-long learning, online courses
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on the basis of different educational
platforms and cloud computing (Bancha &
Tongtep, 2021; Holubnycha et al, 2019;
Yang et al., 2021).

As well as they define online teaching and
learning principles, data analysis of main
current educational trends in different
countries (Wotto, 2020), students’
perception of online learning and
teachers’ attitude to online teaching
(Burac et al, 2019; Coman et al, 2020;
Holubnycha et al., 2021; Sadeghi, 2019).

Predictably, the use of Internet, online,
multimedia in the learning process has
become a must: compared to the
traditional teaching methods in which
students are usually passively spoon fed
with large amount of grammatical rules
and vocabulary, digital means have shown
their superiority.

Students can be easily exposed to sound,
video, and animation of the authentic
target language, which can give them the
strong visual impact and make them get
involved in the authentic language
environment more completely. Learners’
language acquisition can be improved by
means of using the computer's
integration of text, sound, graphics and
image to present the learning content.

The Internet offers a lot of opportunities
for students to interact with native
speakersin a convenient way and provides
access to the most updated information
throughout the world. Also, teachers can
present video and audio materials
separately or simultaneously to the
students according to the teacher's
objectives. In this case, not only could the
multimedia make the students get more
interested in English learning, but also
more progress could be made compared
with that one in the traditional classroom.

Computers are the main tool used to
present multimedia items such as video,

PowerPoint presentations, animation and
sound. In the classroom, computers have
made a huge impact on the way teachers
provide information to their students.

No doubt, using computers, teachers have
evolved their teaching methods; instead of
lecturing and writing notes on a
blackboard, teachers can now show their
students visual and audio material to
enhance their learning. These methods
are much more productive for students
who process information visually.

Computer technology has given us the
Internet, which is an electronic medium in
which both print and visual resources are
invariably bound.

At the click of a mouse, text resources
present students with a diverse collection
of authentic English language texts
dealing with a wide variety of
interdisciplinary topics, and at each web
page link, students have the advantage of
reading print texts with the benefit of
immediate visual reinforcement provided
by pictures and slide shows, facilitating the
collaborative effects of print and visual
information processing.

Integrating the Internet yields the
additional benefit of increased student
motivation. Besides, students develop
greater confidence in their ability to use
English because they need to interact with
the Internet entirely through reading and

writing.

Using the Internet for focus discipline
research facilitates development higher
order thinking skills and also promotes
critical and social literacy as students
encounter a variety of information,
synthesizing that information through
cooperation and collaboration with their
peers.

Regardless all the advantages, the
application of multimedia in teaching is
not as widely used as it could be expected.
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A reason for this could be the
underdevelopment of technology and

immature  pedagogy about using
multimedia in teaching foreign
languages.

For example, multimedia cost is high and
not all educational institutions can make
use of this tool. In addition, many teachers
are not trained in using multimedia to
teach English.

In general, those who use multimedia as a
teaching tool find that it adds more
interest to the class, and because students
become interested in multimedia and
computers, they develop more language
skills.

We believe, multimedia effectiveness lies
in the ability to expose students to real
situations, language use and
pronunciation through video, sound,
graphics and computer interaction.

Incorporating technology into education
caused the introduction of innovative
methods of teaching that have become a
breakthrough in the education industry.
Mobile learning (M-learning) that is usually

defined as ‘"learning across multiple
contexts, through social and content
interactions, using personal electronic

devices” (Barrs, 2011) has become a new
trend in EFL teaching practice.

Mobile devices hold great potential for
language learning such as anytime access

to an ever-increasing amount of
information and resources; sharing
learning materials and information

through apps and/or social networking
sites; the possibility to ask questions via
the Internet; the ability to study through
games; to keep study records; to create
one's own vocabulary lists; using photos
on students' phones for introductions,
descriptions, telling stories etc.

M-learning method contributes to
creation of authentic learning

environment in which learners can work
with their mobile devices for audio
messaging, voice recording,
pronunciation comparison, and audio or
video conferencing.

These reasons support the use of
smartphones and tablet PCs for foreign
language learning and make

communication between a teacher and
students more efficient and productive.

However, introducing mobile technology
into higher education is more than
applying technical innovations. It also
means providing technical support and
learning strategies for students and
instructors who wish to implement mobile
learning in their particular academic
setting as well as developing new apps for
educational purposes.

One of the newest instruction approaches
that caters to the needs of modern-day
learners is Electronic learning (E-
Learning). This teaching strategy refers to
"the delivery of a learning, training or
education program by electronic means"
and involves "the use of a computer or
electronic device (e.g. a mobile phone) in
some way to provide training, educational
or learning material" (Lips, 2010).

In  general, e-learning environment
includes a virtual classroom with an
instructor (tutor) who plans group activity
in the virtual class, and students that
choose an e-platform to learn, go to a
specialized website, register with the
personal data and become users.

E-learning education can be delivered in
three different ways:

1) synchronously, providing the interaction
of an instructor and a student at the same
time over the Internet;

2) asynchronously, giving students the
opportunity of the Web based training on
his own time and schedule, without live
interaction with the instructor;
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3) independently, allowing an individual
user to download course material from the
Internet or use it directly from the site,
going through it alone.

In fact, learning process individualization is
mentioned as one of the key advantages
of e-learning. As for the other benefits,
they are as follows: easy accessibility
anywhere any time, reduced cost,
mobility, improved performance, higher
motivation, attractive content package,
efficiency of conveyed message etc.

However, scholars also point to some
drawbacks of e-learning approach among
which there is high cost of technical
equipment and software, dependence on
the quality of Internet connection, time-
consuming for teachers; reducing the
ability of verbal expression, lack of familiar
educational patterns and learning routines.

Thus, even despite its benefits and
attractiveness as well as effectiveness in
particular educational environments, E-
learning can't totally substitute traditional
face-to-face teaching model.

The solution to this problem that allows to
combine traditional classroom methods
(Oech, 1983) with technology-mediated
instructional forms and practices is the so
called "blended learning". This teaching
technigue means a much greater change
in basic instruction rather than simply
adding computers to classrooms; it
represents, in many cases, a fundamental
change in the way teachers and students
approach the learning.

The efficiency and main benefit of this
method is that the online and in-person
learning experiences would go side by side
and complement one another: students
might attend a class taught by a teacher
in a traditional classroom setting and later
on, independently, complete online
components of the course outside the
classroom.

Thus, this "hybrid" system enables to
incorporate new forms of collaborative
and independent learning activities,
personalized training experiences and
teacher's feedback as well as freedom,
convenience and flexibility that are not
possible in traditional courses.

Besides implementing blended learning
into ESL classroom helps to create an
authentic environment that most closely
resembles actual use of the target
language in that way significantly
improving the learning experience.

Blended learning is a mix of three different
components:

— traditional classroom instructor-led
foreign language teaching;

— synchronous online formats such as
live classes, e-Meetings, instant messaging
and e-mailing, webinars, online
conferences, online quizes etc,

— asynchronous self-paced study that
can include web/computer-based training
modules, challenges, taking online tests or
quizzes, gaining access to the variety of
reference materials (documents,
presentations, web pages, video and audio
files, discussion forums etc.).

Compared to traditional education,
blended instruction offers teachers the
possibility to spend more time with
learners in both small groups and
individually, create a flexible and active
learning environment that has the
potential to change students' experiences
and outcomes and can allow teachers to
monitor their students’ progress more
closely than traditional methods.

Reasons for using blended instruction
include "improved pedagogy, easy access
to knowledge, more interaction among
learners, personal presence, cost
effectiveness, and ease of revision of
learning content" (Banados, 2013).
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Additionally, blended Ilearning puts
forward new demands for teachers and
students: the latter have to be responsible
for their own learning process, and
teachers need to take on roles as material
designers, producers of media resources,
managers of the learning environment,
and online tutors (Tayebinik, Puteh, 2012).

As a result, when implemented effectively,
a blended learning program can make a
better use of English language instruction
as it allows students to explore and practice
new language not only in the classroom,
but also in their own time and at their own
pace according to their own personal
learning needs thus resulting in student
success, satisfaction, and retention.

As mentioned above, the complex of tools
and techniques to teach English was
implemented by online course “English
Fastpass” https;//www.englishfastpass.com/
aimed at preparing students for passing
English in Unified Entrance Exam as a
national exam in Ukraine to become Master
students.

The experiment intended to confirm or

reject the idea of the plausibility of
implementing  additional  extra-class
activities  for  faster progress in

development of students’ language skills.

The experimental group included 28
students of year four of different Ukrainian
universities who in addition to their
compulsory live classes held every week
participated in other educational activities
including:

— the students were about the same age
(from 20 to 21 years old), but different
gender (eight boys and twenty girls);

— they were of different occupations
majoring in law, psychology, economics,
chemistry, programming etc,;

— they were highly motivated and
dedicated (in view of the fact that their
purpose was admission to the Master's

degree programs based on the results of
the Unified Entrance Exam);

— their academic performance in other
subjects demonstrated their critical
thinking and high learning potential.

The main objective of the course was
achieving the linguistic and intercultural
competences at level B2-B2+ on Common
European Frameworks of Reference
known as CEFR which, according to the
Association of Language Testers in Europe
known as ALTE, means that by the end of
the course students have to obtain the
real-life language competencies sufficient
for successful intercultural assimilation in
an English-language environment.

The series of the placement tests taken in
the beginning of the course showed that
the weak link that impeded efficient
performance and fluent communication
of the majority of the students was
inability to use paraphrasing, to work with
key words, to recognize the verb form in
the context or tell the difference between
the words with similar meaning.

According to the results of the placement
test, on average only 35 per cent of the task
(15 questions) were covered. In order to
solve this particular problem and enhance
the students' advance in English, some
extra-class activities were offered:

— daily grammar tasks followed by
weekly online analysis;

— daily vocabulary tasks followed by
weekly online analysis, see Figure 1;

— challenges (one-week of three-week
activities focused on improving general
English proficiency and cultural
awareness), see Figure 2;

— exam boosters focused on practicing a
particular exam task type;

— monthly webinars;

— quizzes and games.
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Figure 1
Daily Tasks (grammar and vocabulary) at online course “English Fastpass”.

Hello, my dear students! & &
Welcome to our October Challenge! [

e &

The challenge will last for 5 days: 4.10 -
9.10

We'll start with an episode from ‘Suits’ -
the tribute to Lawyer’s Day & ™ - and
finish with ‘Friends’ Halloween scene 3.

What prizes to expect?

We'll have 5 prize winners - people with
the highest score ¥’

@ The winner &, will geta
SUPERPRIZE - a set of cards
(Vocabulary and Grammar B2 +
Lifehacks)

¥ And 4 prize-winners will get stylish
face masks or cool writing pads with
pens.

If you have any questions, feel free to

ask e

And now, it's time to start! [ £ 7.

You'll have 24 hours to complete the
first task:

Video:
https://drive.google.com/file/d/
10aPJUB8xmbOZNELoQxnkup3KMijGue
z6/view?usp=sharing

The task:
https://forms.gle/dM5NRrNz2QcSRTou8
Google Drive

October Challenge Day 1.mp4

Figure 2.

Challenges at online course “English Fastpass”

PaGounit Homep English Fastpass snapeney Moming! « " I'm happy you've enjoyed the first
Morning! & ¢* day of our Christmas Challenge 'y (I know !haft
Today in our Challenge task we're practici from your comments in Google forms ¢8)!The first
freq:yently confused gadverbs and a‘);iemiv:g form will be opened for one more hour (until 10
am). And here comes the second task:
L Task: https://forms.gle/Upsaly75aHt9dmWt7
Video: https://drive.google.com/file/d/
https:/fforms.gle/ChvoYrScAxSZuiZbA 1e8giqBN2NIWugylTcWJIZvPUVAORAF3eClview?
Google Docs usp=sharing o
English Challenge Day 24 Google Docs
Christmas Challenge. Day 2
Task 2 / 3apanue 2

MN06
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In order to provide the credibility of the
results, the students were given a mid-
term test and final end-of-the-course
mock exam which allowed us to define
their achievement in the English language
competence according to the CEFR as

Common  European Framework of
Reference for Languages scale.
The resulting data showed significant

progress in students' performance in both
linguistic and intercultural competences,
and specifically in use of English tasks
(Table ).

The resulting data prove that students
significantly improved their performance
in Unified Entrance Exam on average in
15.1% during the first term, and in 20.2% in
the second semester, overall progress
being 35.3%.

Correspondingly, their final assessment in
all English language practical sKills,

Table 1

including the competence in intercultural
communication, confirmed considerable
advance of the all-language competences
of students in the experimental group.

Moreover, as it seemed reasonable to
survey the students' attitude to the
effectiveness of different types of activities.
They were asked to rate these activities
from 1to 5 (1 for being the least effective
and 5 for being the most effective).

Table 2 represents students’ responses in
which the respondents answered that
they consider daily grammar and
vocabulary tasks followed by weekly
online analysis to be the most helpful for
their learning process, followed up by
exam boosters, monthly webinars, quizzes
and games, and challenges being less
important in terms of exam preparation.

The Results of Students' Progress at the Different Stages of the Course

Test Results (Mean * SD) Average Progress
Placement 352+ 468
Mid-term 503 £ 4.72 35,3 %
Final 70.5 £ 4.05

Table 2

Responses of 28 students of the experimental group to the question: ‘Rate these
activities in terms of their effectiveness for exam preparation’.

Activity

Average Rate

— daily grammar tasks followed by weekly online analysis 5

— daily vocabulary tasks followed by weekly online analysis

— exam booster

— challenges

— monthly webinars;

— Quizzes and games.

NN NI REN
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DISCUSSION

To discuss this issue, we should say that
extra-class activities are really effective for
e-learning. The result comparison shows
their positive outcomes in many countries
all over the world. They are Turkey (Aksu,
2020), Ukraine (Voloshyna, 2021; Kolbina,
Oleksenko, 2020), Philippines (Moralista &
Oducado, 2020), India (Dubey & Pandey,
2020)

The majority of researchers (R. Moralista
and R. Oducado (2020), S. Seo (2020), U.
Kalita (2020), C. Aksu (2020), P. Cabrera-
Solano, P. Gonzalez-Torres and C. Ochoa-
Cueva (2021), A. Maatuk, E. Elberkawi, S.
Aljawarneh, H. Rashaideh, and H. Alharbiet
(2021)) underline the advantages of e-
teaching so that they could apply online
effectively.

CONCLUSION

On balance, the synthesis of the research
results allows us to draw the conclusion
about the effectiveness of applying of
some unconventional extra-class
activities, specifically, daily grammar and
vocabulary tasks followed by weekly
online analysis to be the most helpful for

learning process, exam boosters, monthly
webinars, quizzes and games as highly
effective tools for teaching students to
pass Unified Entrance Exam.

Using the visualisation techniques,
influencing students' emotions and
feelings, the abovementioned online

course “English Fastpass” for all intends
and purposes facilitates efficient
acquisition and better memorizing along
with the ability to use this knowledge in
the appropriate tasks, which in the long
run will help successful intercultural
communication in an authentic English
language environment.

Judging by the comments made by the
students of the experimental group and
the results of the questionnairesfilled in by
these students, they would find such
methods of teaching extremely
encouraging and stimulating.

That opens the perspectives for further
research of new, unconventional methods
of English language instruction that can
make learners regard education as an
exciting, inspiring and productive process
of cognition.
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AHOTALIA / ABSTRACT [in Ukrainian]:

ENNEKTPOHHE HABYAHHS: ANIbTEPHATUBHI OHJIAWH KYPCU
«ENGLISH FASTPASS»

MeTtoro Liei poboTH € fOBeAEHHS MPUMYLLEHHS Npo epeKTMBHE MoaO/TIAHHS
BUKJ/IMKIB BOEHHOIO 4Yacy TA TPYAHOLUIB MaHAeMIii 3aBASKN 3ACTOCYBAHHKO
KOMTI/IEKCY 3QCObIiB | TEXHO/IOrMM, BK/IKOYAKYM HOBI CTPATEr €1EKTPOHHOIo
OH/IQVMH HABYAQHHS 3 BUKOPUCTAHHAM MYJIbTUMELINHUX 3aC06iB, MOBITbHMX
A00ATKIB, HABYA/IbHUX MOXX/TMBOCTEM CAUTIB COLLIQ/IbHUX MEPEXK, IHCTPYMEHTIB
[Yrn-kaacy 3 anbTepPHATUMBHUM OHIAMH-KYPCoM «English Fastpass».

MeTtopgonoria. Y UbOMYy AOC/IAXKEHHI BUKOPUCTOBYIOTLCS TEOPETUYHI,
eMMipUYHI Ta CTATUCTUYHI MeToau. TeopeTuyHi metoam (aHasi3 Ta CUMHTE3)
C/IY>KQATb A719 AQHQA1I3Y MOXK/IMBOCTEM, NepeBar i HeAo/1iKiB couUianbHUX Meaia 9K
HOBOro IHCTPYMEHTY HABYAHHSA. EMMIPUYHI (COCTEPEXKEHHS, TeCTyBAHHS,
negaroriyHmm eKCcrnepuMeHT) Mpur3HA4YarTbCs 4719 MpoBeAeHHS CAaMOoro
negaroriyHoro ekcriepuMeHTy. CTATUCTUYHMA QHAI3 AAHUX MegaroriyHoro
eKCrnepumMeHTy 34iMCHEHO 3Q JOMOMOIrot CTATUCTUYHUX METOAIB (t-TecT).

Pe3synbrarn. Komrnnexkc 3acobiB i TEXHOAOrV HABYAHHS QHI/1IMCbKOI MOBU
epeKTUBHO peasi3ye Q/IbTEPHATUBHUKM OHIAMH-KYpPC «English Fastpass»,
CPIMOBAHMIA HA MiArOTOBKY CTYAEHTIB 4O CKAQAAHHS ICMINTY 3 QHI1IMCbKOI
mMoBu. [MporNnoHOBAHI MO3QAYAUTOPHI 3aX0AM € AOBOJII YCMILLHUMM: L€ LLIOAEHHI
JIEKCUKO-rPAMATUYHI  30BAAHHS 3  MOAQ/IbLUMM  LLIOTUXKHEBUM  OH/IQWH-
QHQJ1I30M; MOBJ/IEHHEBI BPABUK (OAMH TWDKAEHb i3 TPbOX LI/1I€CPIMOBAHO HA
MOKPALUEHHS 3ArasibHOro pPIiBHS BOJIOAIHHSA QHIJIIMCbKOKO MOBOK TA
KY/ZIbTYPHOIro 3QHYPEHHS), eK3aMeHALinHI 6ycTep-BrpaBy, 30CepemKeHi Ha
BiANpPAQUOBAHHA MNEBHOMO TUMY €eK3AMEeHAUINMHOro 3ABAAHHS, LOMICAYHI
Be6iHApU,; BIKTOPUHK TA irpn. OTPUMAHI eKCrepuMeHTAsIbHI AAHI NOoKA3ain
3HQYHMI  MIPOrpec yYCrillHOCTI CTYAEHTIB SK Yy J1IHIBICTUYHIM, TaK |
MDKKYJIbTYPHIVT ~ KOMMAETEHTHOCTI, |, 30Kpema, Yy BWKOHQHHI J/JIEKCUKO-
rpaMaATUYHMX 3AQBAAQHb 3 QHI/IIMICbKOI MoBW. [1iACyMKOBQ OLIHKAQ 3 YCiX
MPAKTUYHUX HABWMYOK QHITIIMCbKOI MOBM, BK/IIOYQKOYM KOMMETEHTHICTb B
MDKKYIbTYPHIV KOMYHIKQUii, nigTBepansia 3HAYHUN rporpec yCcix MOBHUX
KOMMETEHTHOCTEWN CTYAEHTIB.

BucHoBoOK. [loBeaeHO e@eKTUBHICTb 3ACTOCYBAHHS  Q/IbTEPHATMBHMX
mo3QayanToOpHMX 3aX0AIB, SKI MQAKOTb CyrnpOBOAXKYBATMUCSH LLOTUMIXKHEBUM
OH/IQMH-QHQAI30M. HanbinbLl KOPWCHI A5 MpOoLecy HABYAHHS HACTYMHI:
eKk3amMeHauiviHi  6ycTep-BripaBy, LLOMICIYHI Be6IiHAPKW, BIKTOPWHI, Irpu.
BuKopumcTOBYOUM METOAM BIi3yani3auii, BAAMBAKYM HQ eMOLUli Ta rnoYyTTs
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CTYOEHTIB, POMOHOBAHMMI  OHIAWH-KYpPC «English Fastpass» crpusge
epEeKTUBHOMY 3ACBOEHHKO TA KPALLOMY 3AMNAaM’aTOBYBAHHIO QHI/1IMCBKOI, a
TAKOXX 34ATHOCTI BUKOPUCTOBYBATK HAGYTI 3HQHHS HA MNPAKTULI Y BiAMNOBIAHMX
30BAAHHSAX, WO B AOOBrOCTPOKOBIV MEPCNEKTUBI CAPUATUME  YCrILLHIN
MDKKYTIbTYPHIV KOMYHIKaALii. Cyasa4u 3 BIAryKIiB CTYAEHTIB, BOHW BBAXKAKTb TAKE
HQBYQHHSA HOA3BUYAMHO O6HAAINANBUM TA CTUMY/TIOIOUNM.

KJTIOYOBI CNOBA: [yr/i-k/ac, MOG6ifIbHe HABYAHHS, My/IbTUMENid, Mo3aK/IACHA
AiF/1bHICTb, CAQUT COLIQ/IbHOI Mepexxi.
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